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The Jigsaw Approach for Years 1-6

How would children benefit if they could be aware of their thoughts and feelings as they happen, in
the present moment, on purpose with no judgement?

This is what mindfulness means. It can be learnt, and techniques to develop it taught. It also needs to
be practised. We believe mindfulness is a vital tool for life, not only does it support the regulation of
emotion and build emotional resilience but also enhances focus and concentration; both helping to
optimise learning.

Mindful children can more readily choose their responses to situations rather than react while caught
up in the thought-flows and emotions.

In Jigsaw PSHE, mindfulness is developed through the ‘Calm Me’ time in each piece (lesson). This
consists of breathing techniques, awareness exercises, visualisations etc, all tried, tested and very
enjoyable activities for children and teachers alike.

Observing your thoughts and feelings, on purpose, in the present moment with no judgement...what
a gift!

Jigsaw brings together PSHE Education, emotional literacy, social skills and spiritual development
in a comprehensive scheme of learning. Teaching strategies are varied and are mindful of preferred
learning styles and the need for differentiation. Jigsaw is designed as a whole school approach, with
all year groups working on the same theme (Puzzle) at the same time. This enables each Puzzle to
start with an introductory assembly, generating a whole school focus for adults and children alike.

The weekly celebration is the same for each year group. These are designed to draw out a key theme from
each week and reinforce its application; in turn, this ensures the Jigsaw learning is translated into behaviour
and attitudes and is not confined to the lesson slot on the timetable.

The idea is that the Weekly Celebration sheets are copied and displayed in each classroom and communal
area. The focus for the following week is introduced in the Friday assembly, for example, ‘Next week, we are
celebrating people who... Help others to feel welcome’.

Through the week, children and adults nominate each other by adding names to the celebration sheets
when they see each other using that behaviour. These are collected in and those nominated are recognised/
rewarded in the Friday assembly (or class reward time).

There are six Puzzles in Jigsaw that are designed to progress in sequence from September to July:
Autumn 1: Being Me in My World

Autumn 2: Celebrating Difference (including anti-bullying)

Spring 1: Dreams and Goals

Spring 2: Healthy Me

Summer 1: Relationships

Summer 2: Changing Me (including Sex Education)

Each Puzzle has six Pieces (lessons) which work towards an ‘end product’, for example, The School Learning
Charter or The Garden of Dreams and Goals.

Each Piece has two Learning Intentions: one is based on specific PSHE learning (covering the non-statutory
national framework for PSHE Education but enhanced to address children’s needs today); and one is based
on emotional literacy and social skills (covering the SEAL learning intentions but also enhanced). The
enhancements mean that Jigsaw is relevant to children living in today’s world as it helps them understand
and be equipped to cope with issues like body image, cyber and homophobic bullying, and internet safety.

Every Piece (lesson) contributes to at least one of these aspects of children’s development. This is mapped
on each Piece and balanced across each year group. This is easy to see on the Puzzle Map (overview) at the
beginning of each Puzzle.
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Establishing a safe, open and positive learning environment based on trusting relationships between all
members of the class, adults and children alike, is vital. To enable this, it is important that ‘ground rules’ are
agreed and owned at the beginning of the year and are reinforced in every Piece — by using The Jigsaw
Charter. (Ideally, teachers and children will devise their own Jigsaw Charter at the beginning of the year so
that they have ownership of it.) It needs to include the aspects below:

*  We take turns to speak

* We use kind and positive words

*  We listen to each other

*  We have the right to pass

*  We only use names when giving compliments or when being positive
*  We respect each other’s privacy (confidentiality)

Most Puzzles include the use of The Jigsaw Circle in some Pieces. The Jigsaw Circle is a tried and tested
teaching approach, popularised most successfully in recent years by Jenny Mosley. It brings children and
adults together to feel equal and valued so that they can share ideas, thoughts and feelings. Sitting in a circle
either all on chairs or all on the floor means adults and children are sharing the experience and learning
together.

If children are not used to the circle approach, it may be necessary to rehearse this with them in small groups
before bringing the whole class together. The circle approach is used regularly in Jigsaw. It is important that
children understand the circle approach rules so that they feel safe and valued and enjoy these experiences.
A structured approach, building up to a full circle time will be introduced gradually. Using the Jigsaw Friend
(talking object) is a useful distancing technique and helps children work with potentially sensitive issues
without asking them directly.

The Jigsaw Circle Charter is central to the creation of a safe and trusted circle environment.

We take turns to speak

During the Jigsaw Circle, the Jigsaw Friend for that year group is used as the ‘talking object,’ replicating the
Native American ‘talking stick.” The Jigsaw Friend must be held when the person, adult or child, wants to
speak, and needs to be treated as a special asset and member of the class, preferably only used in Jigsaw
and related lessons.

We use kind and positive words

It is vital that the teacher models the use of positive language and praises children for doing so. Circle work
should be a positive and enjoyable experience. Only when this is established can the Jigsaw Circle be used
to tackle more difficult and sensitive issues.

We listen to each other

The Jigsaw Circle and ‘Connect us’ aspects of Jigsaw teach children the social skills necessary for active
listening, for example, eye contact, open body language, and turn taking. These need to be encouraged and
praised in circle work.

We have the right to pass

The Jigsaw Circle necessitates children feeling secure and choosing if and when to speak. They must never
feel pressured to do so and thus must know they have the right to pass, that is, not to speak if they don’t want
to. This approach can raise very personal issues for children and it must always be their choice as to whether
they share these in the circle or not.

We only use names when giving compliments or when being positive

If the Jigsaw Circle is being used to tackle a sensitive issue, like trouble in the playground, no names must
be used to describe negative behaviours. It is not appropriate for a child to say, “Jamie pushed me in the
playground”; instead, children are encouraged to say, “At playtime, someone pushed me and this really hurt
my feelings”. Then the whole circle can suggest positive solutions to the problem described.
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We respect each other’s privacy (confidentiality)

Although, realistically, it is unlikely that complete confidentiality will be observed, it is important that children
are taught to respect the privacy of others and to do their best to keep what is said in Jigsaw Pieces (lessons)
and Circles confidential. The teacher must emphasise that she cannot promise complete confidentiality as
she must report any information relating to safeguarding concerns.

Teachers need to be aware that sometimes disclosures may be made during these sessions; in which case,
safeguarding procedures must be followed immediately. Sometimes it is clear that certain children may need
time to talk one-to-one after the circle closes. It is important to allow the time and appropriate staffing for this
to happen.

Sex and Relationship Education

The specific SRE content is taught through the Changing Me Puzzle of learning and provides new resources;
picture cards, resource sheets and animations that are used to enhance teaching and learning. The
animations; the female reproductive system and the male reproductive system provide a visual resource to
enable children to understand how the body changes and develops in puberty. Whilst the core SRE content is
delivered through the Changing Me Puzzle, essential work is done in previous puzzles to build children’s self-
esteem, to enhance their own sense of self in regard to their body image, how to develop caring and healthy
relationships and how to develop assertiveness skills in keeping themselves valued, safe and respected. This
work underpins the explicit SRE content and is part of the holistic approach to SRE teaching and learning. It
is possible that school nurses may be involved in some settings to deliver the some of the specific puberty
lessons and it is advised that they are aware of the whole Jigsaw Scheme of Learning and use the Jigsaw
resource to ensure consistency of delivery, and to be sure that children receive the core curriculum provision
at the appropriate time.

It is also advised that whole school policy is reviewed and updated with parents, carers and governors being
consulted on the curriculum content and delivery.

The specially-composed original songs are introduced in the assemblies and used in the Pieces to reinforce
the learning messages of each Puzzle.

Each song has 4 tracks i) choir with backing ii) instrumental iii) choir and backing: different arrangement
iv) instrumental

Tracks 1-4 Choices (Being Me in My World)

Tracks 5-8 Playground Blues (Celebrating Difference)

Tracks 9-12 The Colours of Friendship (Celebrating Difference)

Tracks 13-16 Learning to Learn (Dreams and Goals)

Tracks 17-20 Keep Fit, Keep Healthy (Healthy Me)

Tracks 21-24 Learning Together (Relationships)

(The Relationships Puzzle also includes The Colours of Friendship Song Tracks 9-12)

Tracks 25-28 Changing as | Grow (Changing Me)
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The creation of Jigsaw is motivated by the genuine belief that if attention is paid to supporting children’s
personal development in a structured and developmentally appropriate way, this will not only improve their
capacity to learn (across the curriculum) but will ultimately improve their life chances. That's why Jigsaw is
completely child-focussed. This is reflected in the innovative way that Pieces (lessons) are structured. In
designing the Pieces, we imagine that children are asking the teacher to:

* Improve their social skills to better enable collaborative learning (Connect us)

* Prepare them for learning (Calm me)

* Help the brain to focus on specific learning intentions (Open my mind)

* Initiate new learning (Tell me or show me)

» Facilitate learning activities to reinforce the new learning (Let me learn)

» Support them in reflecting on their learning and personal development (Help me reflect)

Using these child-centred headings for the sections of each Piece is not insignificant. It encourages teachers
to see their pupils as whole children who want and deserve to learn, an attitude sometimes hard to hold onto
amidst the ever-increasing pressures and demands of education and the curriculum.

Connect us - Explain the circle charter to children and reinforce it throughout every circle time. The Connect
us section is designed to maximise social skills, to engender positive relationships and enhance collaborative
learning. Explicit skills will be taught through Jigsaw Pieces (lessons) but maximum benefit will be achieved if
these are both modelled and reinforced throughout every school day..

Calm me - This section of the Piece aims to still the children’s minds, relaxing them and quietening their
emotions to a place of optimum learning capacity. This will also engender a peaceful atmosphere within the
classroom. It may well take a considerable number of sessions before children can do this successfully,

as many children live in continually noisy and hectic environments. It is an invaluable life skill which also
enhances reflection and spiritual development. This underpins the mindful approach advocated in Jigsaw.

Open my mind - The Reticular Activating System of the brain filters the many stimuli entering the child’s mind
at any given time. It is designed only to allow in that which is significant. Therefore, it is important to engage
this system with the most important aspects of learning intended for each Piece (lesson). If we do this well, it
will enable children to filter out activity around them not significant to this learning intention.

Tell me or show me - This section of the Piece (lesson) is used to introduce new information, concepts and
skills, using a range of teaching approaches and activities.

Let me learn - Following Piaget’s learning model, after receiving new information/concepts, children need
to manipulate, use, and play with that new information in order for it to make sense to them and for them to
‘accommodate’ it into their existing learning.

Help me reflect -Throughout Jigsaw, children are encouraged to reflect on their learning experiences and
their progress. By reflecting, children can process and evaluate what they have learnt, which enables them to
consolidate and apply their learning.

Closure - Each Piece, particularly when run as a circle approach, needs safe closure. This will always include
the teacher praising the children for their effort, positive attitude and achievement, as well as giving one or
two sentences to summarise the key learning points for the children.

The development of self-awareness, social skills, managing feelings, motivation and empathy is contributed
to in every Piece. This is mapped on every Piece and balanced appropriately across each Puzzle and year

group.

In each series of 6 Pieces (lessons), learning builds and develops. In each Puzzle, this learning culminates
in an end product/outcome, for example, a display, a fashion show, a presentation, a video/film, a concert,
or an exhibition. This way, each Piece of learning adds to the process of creating the end product, giving the
learning an additional purpose, rather than being an end in itself. Children will know what they are working
towards early in the Puzzle, adding motivation to their work.
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Being Me in My World
Y1-6: Whole School Learning Charter

The whole school Learning Charter, the end product of Puzzle 1 (Being Me in My World), gives the school a
process for everyone to be involved in the production or review of the school’s positive behaviour policy. The
system of ‘rewards and consequences’ in the Learning Charter is built upon the communal understanding

of ‘rights and responsibilities’, as opposed to a set of rules imposed from on high. (This can also be taken to
a global citizenship level by considering the United Nations Convention on the Rights of the Child.) Rights,
responsibilities, rewards and consequences are built on the belief that each child has the right and the
capacity to make his/her own choices and, in doing so, is aware of, and therefore, accepts the consequences
of these. The Learning Charter should, therefore, provide a cohesive structure that empowers children and
brings consistency in managing behaviour positively.

Firstly, as you begin to establish your classes and will be doing much of the; welcoming, class social bonding
and getting to know each other, introducing the new systems, expectations and routines etc, we want to
highlight how you might like to block the teaching of the First Jigsaw Puzzle; Being Me in My World, in the first
couple of weeks.

This Puzzle has a strong focus on all the initial class work of getting to know each other, class social bonding,
introducing new systems and routines and creating a Learning Charter which usually happens in the first
couple of weeks of the new academic year. Therefore we would suggest that you might like to block the
teaching of the first Puzzle; Being Me in My World and teach the whole Puzzle during the first couple of
weeks at the start of term in order to establish the Learning Charter.

Since the end products necessitate cooperation and collaborative work, this also develops social skills and
a sense of pride in its achievement. It also allows the opportunity to showcase Jigsaw work with parents and
carers, and brings the whole school together.
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Puzzle Outcome: Hall Of Fame Display
Year 1: Gingerbread People Display
Year 2: Trophy of celebration

Year 3: Compliment Kites

Year 4: Picture frames

Year 5: Culture displays

Year 6: Admiration Accolades

Dreams and Goals

Puzzle Outcome: Garden of Dreams and Goals

Year 1: Stretchy flowers and dream wellies

Year 2: Dream birds

Year 3: Window box of dream flowers and garden decorations

Year 4: Dream mobiles and garden decorations

Year 5: Dream tree and fundraising event at garden opening and fete

Year 6: Garden totem pole and fundraising event at garden opening and fete

Healthy Me

Puzzle Outcome: The Healthy, Happy Me Recipe Book

Year 1: Keeping clean and healthy chapter of the book

Year 2: The ‘Healthy Me’ Café — creating healthy snacks/recipes
Year 3: Keeping safe Chapter

Year 4: Healthy friendships chapter

Year 5: Recipe cards for having a healthy body image

Year 6: Healthy body, Healthy mind chapter

Relationships

Puzzle outcome: The Relationship Fiesta

Year 1: Colours of friendship dance

Year 2: Compliment bunting

Year 3: Appreciation streamers and short films of special relationships
Year 4: Fabric collage — ‘Our special relationships’

Year 5: Internet Safety Posters

Year 6: Film clip: How to keep safe on the internet

Changing Me:

Puzzle Outcome: Tree of change display

Year 1: Flowers of change

Year 2: Leaf mobiles

Year 3: Ribbons of change mobiles

Year 4: Circles of change

Year 5: Change cards- becoming a teenager displayed on the tree of change
Year 6: ‘Journey T-Shirts’
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In order for children to feel a sense of pride in their work and for the teacher
to have evidence of their progress, each child has a Jigsaw Journal. In the
Jigsaw Journal, there is for each Puzzle:

* A page for each Piece (lesson) which has room for child’s work as well
as a reflection on their learning

» After these 6 pages there are two additional pages
- A space for the teacher’s assessment and feedback
- The child’s certificate of achievement for that Puzzle

The Journal is seen as a portfolio of children’s work and reflections through
each Puzzle, and can be a valuable tool during transition to the next year
group or school. Primarily, the Jigsaw Journal is an opportunity for each
child to celebrate his learning journey and self-development.

The Jigsaw CD-ROM includes the front cover of the Jigsaw Journal for
each year group (Years 1-6) to be downloaded and stuck to the front
covers of exercise/scrap books so children can create their own journals.
There are several versions of Jigsaw Journal covers on the CDRom, those which are exactly the

same, full-colour copies of the teacher folder for each year group, and those which are black and white line
drawings for children to colour in. We hope you enjoy being creative with this.

Schools may also choose to create class or year group Jigsaw Journals to showcase or evidence the work
and learning through the year.

Jigsaw is written as a universal core curriculum provision for all children. Inclusivity is part of its philosophy.
Teachers will need, as always, to tailor each Piece to meet the needs of the children in their classes. To
support this differentiation, many Jigsaw Pieces suggest creative learning activities that allow children to
choose the media with which they work and give them scope to work to their full potential. To further help
teachers differentiate for children in their classes with special educational needs, each Puzzle includes a
P-level grid with suggested activities for children working at each of those levels.

Teachers will be eager to ensure children are making progress with their learning throughout their Jigsaw
experience. Therefore, each Puzzle (except Puzzle 1) has a built-in assessment task, usually in Piece 5 or 6.
This task is the formal opportunity for teacher assessment, but also offers children the chance to assess their
own learning and have a conversation with the teacher about their two opinions. The task can usually be used
as evidence in the Jigsaw Journal.

Each Puzzle has a set of three attainment descriptors for each year group:
Working towards Working at Working beyond

It is envisaged that, at the beginning of a Puzzle, children will be given the ‘My Jigsaw Learning Record’

for that Puzzle, so that it is clear to them what they are aiming to achieve. They stick this into their Jigsaw
Journal. After completion of the assessment task, the teacher and the child return to the ‘My Jigsaw Learning
Record’ and the child colours in the attainment descriptor he thinks he has achieved. The teacher does the
same and facilitates a conversation with the child about his learning progress for that Puzzle. Do they agree?
They both complete the evaluation boxes on the child’s learning record, focussing on how progress could be
made in the next Puzzle.
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To support the teacher in tracking each child’s Jigsaw Learning progress throughout the year, there is

an overview sheet for each child: ‘My Learning Progress This Year.’ This sheet has the three attainment
descriptors for each Puzzle (Puzzles 2-6). After each assessment task, the teacher, using a best-fit approach,
decides whether the child is working at, towards or beyond and highlights the appropriate descriptor box on
that child’s overview sheet. There is also space for the teacher’s comments. This sheet gives a quick visual
representation of where the child is in each Puzzle.

The certificates are designed to praise specific achievements for each child individually. Ideally, they will be
presented at the end of the Puzzle after the ‘official’ assessment has been completed. The certificates can
be stuck into the Jigsaw Journal. There is space on them for both the teacher and the child to recognise the
achievements with which they are particularly pleased.

Each Puzzle’s assessment task and attainment descriptors assist the teacher in reporting meaningful learning
progress to parents/carers. The descriptors can be used as a starting point when considering what to write on
children’s reports.

Please be aware that these attainment descriptors are specific to Jigsaw and to year groups. They are
designed to give guidance when considering each child’s learning journey. They are not nationally-
recognised. There are no national level descriptors for PSHE.

The Jigsaw philosophy is that children are praised and their achievements celebrated in every Piece. It
demands a positive relationship between the teacher and the children which, in itself, values and celebrates
each individual. Appropriate time needs to be allocated for this process.

Jigsaw is the culmination of over 33 years’ experience as a teacher, local authority adviser and
psychotherapist. It has taken many hundreds of hours to write and much dedication and commitment from all
those involved.

Its mission is to support very busy teachers to deliver high quality Personal, Social and Health Education (as
well as all the other things Jigsaw aims to bring to children) to the children in their schools; to bring fun and
creativity into PSHE whilst ensuring a developmental and progressive curriculum.

At the heart of our motivation for Jigsaw is always making things better for children both now and in their
futures.

We invite you to use all your professional creativity to tailor Jigsaw to your children’s needs, to enjoy working
with it, and to join us in helping children learn well and be healthy and happy, equipped to cope in the world
and aware of its beauty and theirs.

You are welcome to offer feedback through the website: www.jigsawpshe.com

Jan Lever
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Jigsaw Assessment Overview

Comprising the ‘Working at’ descriptor for each Puzzle in every year group
(except Being Me in My World)

At the beginning of each Puzzle (after the Puzzle Overview) you will find:
1) ‘My Jigsaw Learning Record.’ This shows each child the attainment descriptors for this particular Puzzle and gives
the child and the teacher a way of discussing and recording progress.
2) ‘My Learning Progress this year.’ This shows all the attainment descriptors for each Puzzle across the year and
provides a record of progress for each child.

Celebratin Dreams and : : .

Year 1 | can tell you | can tell you | can tell you why | | can tell you | can identify the
some ways | am how | felt when | think my body why | appreciate parts of the body
different from my | | succeeded in is amazing and someone who is | that make boys
friends a new challenge can identify some | special to me different to girls
| understand these and how | . ways to keep it and express how | and can use the
differences make celebrated it safe and healthy feel about them correct names
us all special and | | know how to | can recognise Iortt.h?se. penis,
unique store the feelings | how being healthy esticles, vagina

of success in my | helps me to feel | respect my body

internal treasure happy and understand

chest which parts are
private

Year 2 | can identify | can explain | can make some | | can identify | can recognise
some ways in some of the healthy snacks some of the things | the physical
which my friend is | ways | worked and explain why that cause conflict | differences
different from me | cooperatively they are good for | between me and | between boys
I can tell you in my group to my body my friends and girls, use the
why | value this create the end | can express how | | can demonstrate correct names for
difference about product it feels to share how to use the parts of the. body
him/her | can express healthy food with | positive problem (per_ns, testicles,

how it felt to be my friends solving technique vaglna)_ and
working as part of to resolve conflicts appreciate that
this group with my friends some parts .Of my
body are private
| can tell you what
| like/don't like
about being a boy/
girl

Year 3 | can tell you | can evaluate | can identify | can explain | can identify how
about a time when | my own learning | things, people and | how some of the | boys’ and girls’
my words affected | process and places that | need | actions and work | bodies change on
someone’s identify how it can | to keep safe from, | of people around | the inside during
feelings and what | be better next time | and can tell you the world help and | the growing up
the consequences | . some strategies influence my life process and

am confident for keeping myself can tell you wh
were in sharing my fe i pl 3 Y h and can show an th ﬁ’ u why
| can give success with tsa e '?C ]';J Iﬂglw O [ awareness of how ese changes
and receive others and know [ 109010 TOMN€IP 1 this could affect f;etqﬁcessaé}’ SO
compliments and | how to store | can express how | my choices a e;(r 8 Le.s
know how this my feelings of being anxious or ca;]n mi € babies
feels success in my scared feels when they grow
internal treasure up
chest | recognise how
| feel about
these changes
happening to me
and know how to
cope with these
feelings
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%ei:‘?:r?rt?g Dregg‘nasl:nd Healthy Me Relationships Changing Me
Year 4 | can tell you a | know how to | can recognise | can explain | can identify
time when my make a new plan | when people are | different points of | what | am looking
first impression of | and set new goals | putting me under | view on an animal | forward to when |
someone changed | even if | have pressure and can | rights issue am in Year 5
?hseln?m to know been disappointed fggﬁ'?h‘igaxﬁ;ﬁ | and express my | can reflect on the
| know what it own opinion and changes | would
| can explain means to be want to feelings on this like to make when
why it is good to resilient and to | can identify I amin Year 5 and
accept people for | have a positive feelings of can describe how
who they are attitude anxiety and fear to go about this
associated with
peer pressure
Year 5 | can explain | can describe | can describe | can explain how | | can describe
the differences the dreams and the different roles | to stay safe when | how boys’ and
between direct goals of ayoung | food can play in using technology | girls’ bodies
and indirect types | person in a culture | people’s lives to communicate change during
of bullying different from and can explain with my friends puberty
| know some ways mine how people | can recognise | can express
to encourage and can reflect on | €@N devel%pl) and resist how | feel about
children who how these relate eating problems pressures to use | the changes that
use bullying to my own (dlso_rders) technology in will happen to me
behaviours to _relatmg to body ways that may during puberty
make other IMage pressures | he risky or cause
choices and know | respect and harm to myself or
how to support value my body others
children who are
being bullied
Year 6 | can explain ways | | can describe | can evaluate | can recognise | can describe

in which difference
can be a source of
conflict or a cause
for celebration

and can show
empathy with
people in either
situation

some ways in
which | can work
with other people
to help make the
world a better
place

| can identify why
| am motivated to
do this

when alcohol

is being used
responsibly, anti-
socially or being
misused

| can tell you how
| feel about using
alcohol when |
am older and my
reasons for this

when people are
trying to gain
power or control

| can demonstrate
ways | could stand
up for myself

and my friends in
situations where
others are trying
to gain power or
control

how a baby
develops from
conception
through the

nine months of
pregnancy, and
how it is born and

| recognise how

| feel when |
reflect on the
development and
birth of a baby
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Jigsaw Attainment Descriptors
Puzzle 2 Celebrating Difference

Working Beyond

Year 1 | can talk about one thing that | can talk about one thing that | can describe a variety of ways
makes me different from my makes me different from my that | am different from my
friends friends friends
| can tell you one thing that is | understand these differences | I can tell you why | am proud of
special about me make us all special and unique | the things that make me special

Year 2 | can name one way that my | can identify some ways in | can compare myself with
friend is different from me which my friend is different from | a friend and describe the
| can give a reason why my me tS)In:ﬂal'ltleS and differences
friend is special to me | can tell you why | value this etween us

difference about him/her | can express how | feel about
our similarities and differences

Year 3 | can tell you something I've | can tell you about a time | can recognise and describe a
said that made someone happy | when my words affected time when my words affected
or unhappy someone’s feelings and what someone's feelings and explain
| know how to give a the consequences were th? tgffec:] this had on our
compliment | can give and receive refationship

compliments and know how this | | can give and receive genuine

feels compliments and know how this
feels and affects me and the
other person

Year 4 | can tell you about my first | can tell you a time when my | can use a variety of examples
impressions of someone first impression of someone to show how first impressions
| know it is good to try to get to changed as | got to know them | can be misleading
know someone before making | can explain why it is good to | can consider how | form my
judgements about them accept people for who they are | opinions of people and explain

why it is good to accept people
for who they are

Year 5 | can give some examples of | can explain the differences | can consider a range of
bullying behaviours including between direct and indirect bullying behaviours and
direct and indirect types types of bullying understand the impact these
| can tell you why bullying is | know some ways to may have
hurtful and wrong encourage children who use | can recognise some of the

bullying behaviours to make reasons and feelings that
other choices and know how to | motivate some children to bully
support children who are being | and suggest why some children
bullied are the victims of bullying
Year 6 | can tell you some ways that | can explain ways in which | can talk about one thing that

difference can be a source of
conflict in people’s lives

and can express how | feel
about this

difference can be a source
of conflict or a cause for
celebration

and can show empathy with
people in either situation

makes me different from my
friends

| can express how | feel about
this

13
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Jigsaw Attainment Descriptors
Puzzle 3 Dreams and Goals

Working Beyond

Year 1 | can tell you about a challenge | | can tell you how | felt when | | can tell you about what
that | succeeded in succeeded in a new challenge | helped me to succeed in a new
| can tell you why this made me and how | celebrated it challenge and describe how |
feel good about myself | know how to store the feelings felt about my success
of success in my internal | can choose how to celebrate
treasure chest my success and know how to
store it in my internal treasure
chest
Year 2 | can tell you what | did to | can explain some of the ways | | can explain how my own and
help my group create the end | worked cooperatively in my other people’s contributions
product group to create the end product | helped the group to create the
| can say how | felt about | can express how it felt to be end product
working in the group working as part of this group | can explain what felt good and
what felt difficult about working
in our group
Year 3 | can tell you something | did | can evaluate my own learning | | can recognise and express my
well in a learning challenge and | process and identify how it can | strengths in tackling a learning
something | want to get better be better next time challenge and | can plan steps
at | am confident in sharing my to help me do better next time
| am happy to talk about what | | success with others and know | am confident to share with
did well and use it to make me | how to store my feelings of others both my success and the
feel good about myself success in my internal treasure | difficulties | faced, and | know
chest how to store my feelings of
success in my internal treasure
chest
Year 4 | know that things | try to do can | | know how to make a new plan | | can deal with disappointment
go wrong and can tell you why it | and set new goals even if | by analysing what went wrong
is good to try again have been disappointed and | can use the lessons from
| can overcome disappointment | | know what it means to be albre]\?]expenelnce to help me
and look ahead to the next time | resilient and to have a positive plan new goais
attitude | can explain how resilience and
a positive attitude contribute to
a greater chance of success
Year 5 | can suggest examples of | can describe the dreams and | | can describe the dreams and
dreams and goals a young goals of a young person in a goals of a young person in
person might have in a culture [ culture different from mine a culture different from mine
different from mine and can reflect on how these ang 39f;:ount for th?hsmllantles
and compare these with my relate to my own and ditierences with my own
own dreams and goals
| can evaluate the ways in
which our opportunities and life
chances are different
Year 6 | can tell you about something | can describe some ways in | can describe a range of ways

| can do, working with other
people, to help make the world
a better place

| can tell you how | feel about
people in the world who face
hardship in their lives

which | can work with other
people to help make the world a
better place

| can identify why | am
motivated to do this

in which | can work with other
people to make the world a
better place, and explain and
justify my group’s chosen
course of action

| can show how our choice is
based on an awareness of the
experience and the needs of

the people affected
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Jigsaw Attainment Descriptors
Puzzle 4 - Healthy Me

Working towards

Working at

Working Beyond

Year 1 | can tell you something | can tell you why | think my | can describe many ways that
amazing about how my body body is amazing and can my body is amazing and | can
works and something | need to | identify some ways to keep it talk about ways to keep it safe
do to keep it safe and healthy safe and healthy and healthy, and some things
| know that my body is special | can recognise how being that ;n:ght harm it if  am not
and | need to take care of it healthy helps me to feel happy careiu

| know that healthy choices
make me feel good about
myself and | can tell you how
being healthy helps me to feel
happy

Year 2 | can make a healthy snack with | | can make some healthy | can identify and prepare
help, and | can tell you why itis | snacks and explain why they snacks that are healthy, and
good for my body are good for my body explain my choice by saying
| can say how | feel about | can express how it feels to why they are good for my body
eating healthy food share healthy food with my | can compare my own and

friends my friends’ choices and can
express how it feels to make
and share healthy food together

Year 3 | can name some things | need | | can identify things , people | can judge the levels of risk
to keep myself safe from and | | and places that | need to keep | involved in different situations
can tell you who | can go to for | safe from, and can tell you and | can select and describe
help if | feel unsafe some strategies for keeping suitable strategies for keeping
| know how to tell someone if | tm):cself safe including who to go | myself safe, including ]Emowing
feel scared o for help how to seek help and from

| can express how being whom

anxious or scared feels | can express and respond
appropriately to feelings of
anxiety or fear

Year 4 | can tell you how | would say | can recognise when people | can explain, with a variety of
‘no’ if someone tries to make are putting me under pressure | examples, situations where |
me do something that | know is | and can explain ways to resist may experience peer pressure
wrong or bad for me this when | want to and | can suggest a number of
| can say how it feels when | can identify feelings of anxiety strategies for dealing with this
someone else is pushing me to | and fear associated with peer | can identify feelings of anxiety
do something pressure and fear associated with peer

pressure and | know how to
manage these feelings when
making healthy choices

Year 5 | can give some reasons why | can describe the different roles | | can describe and evaluate the
people may worry about how food can play in people’s lives different roles food can play in
their bodies look, and | can and can explain how people people’s lives, and | can explain
compare healthy and unhealthy | can develop eating problems the links between body image
ways that people use food in (disorders) relating to body pressures and the various
their lives image pressures eating disorders people can
| can tell you why my body is | respect and value my body develop
good the way it is | respect and value my body

and | understand the part this
plays in maintaining my self
confidence

Year 6 | can give examples of safe and | | can evaluate when alcohol is | can give an account of the

unsafe ways in which people
can use alcohol

| can tell you how | feel about
using alcohol when | am older

being used responsibly, anti-
socially or being misused

| can tell you how [ feel about
using alcohol when | am older
and my reasons for this

different ways in which people
in our society use alcohol

as part of their lifestyle and
distinguish between responsible
use, anti-social use and misuse

| can reflect on my own feelings
about alcohol use and consider
what my attitude may be when

| am older
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Jigsaw Attainment Descriptors
Puzzle 5 - Relationships

Working towards

Working at

Working Beyond

Year 1 | can name someone who is | can tell you why | appreciate | can talk about someone who
special to me someone who is special to me | is special to me a_nd | can tell
and tell you why [ like them and express how | feel about you why | appreciate them

them and why | think we get on well
together
| can tell you how [ feel about
my relationship with this person

Year 2 | can give an example of | can identify some of the things | | can identify a range of things
something that causes conflict | that cause conflict between me | that cause conflict between me
between me and my friends and my friends and my frie_nds and explain why
| can say how we could settle | can demonstrate how to use these conflicts arise
this conflict using the positive the positive problem solving | can demonstrate how to use
problem solving technique technique to resolve conflicts the positive problem solving

with my friends technique to resolve these
conflicts and consider how
effective it might be

Year 3 | can name some examples of | | can explain how some of the | can explain how some of the
things | use every day that have | actions and work of people actions and work of people
been produced by people in around the world help and around the world help and
other parts of the world influence my life im_‘luence my life, and how the
| know | depend on other and can show an awareness mlr]g? wle.th);and use affect
people and other people of how this could affect my eiriivelinoo
depend on me choices | can express a sense of the

responsibility we have for
each other because of these
connections

Year 4 | can express what | think and | can explain different points of | | can explain and weigh up
feel about an animal rights view on an animal rights issue different points of view people
issue and express my own opinion may hold on an animal rights
and | can tell you at least one and feelings on this Issue
point of view that is different and | can take these into
from mine account in expressing and

justifying my own opinions and
feelings on this

Year 5 | can tell you some basic | can explain how to stay safe | can compare and contrast
rules about how to stay safe when using technology to safe and unsafe uses of
when using technology to communicate with my friends technology to communicate with
communicate with my friends | can recognise and resist Iﬂepdgllaknd descrlbef strategies
| can tell you some reasons pressures to use technology in atwilt keep me sate
why using technology to ways that may be risky or cause | | can explain the pressures that
communicate could lead to harm to myself or others might make me or others use
harm for myself or others technology in risky or harmful

ways and consider how best to
resist those pressures

Year 6 | can give an example of a | can recognise when people | can analyse and explain some

situation where someone tries
to ‘boss’ or control other people

| can suggest a good way of
standing up to someone who
behaves like that

are trying to gain power or
control

| can demonstrate ways |
could stand up for myself and
my friends in situations where
others are trying to gain power
or control

of the methods people can use
to try to gain power and control
over others, in both obvious and
hidden ways

| can consider ways of standing
up for myself and my friends

in such situations, and judge
between those likely to be
effective and those that may
aggravate the problem
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Jigsaw Attainment Descriptors
Puzzle 6 - Changing Me

Working towards

Working at

Working Beyond

Year 1 | know the main body parts that | | can identify the parts of the | can talk about the similarities
make boys and girls different body that make boys different and the differences between
and | recognise the correct to girls and can use the correct | boys’ and girls’ bodies and
names for these names for these: penis, can use the correct terms to
| know that some parts of my testicles, vagina des_cribe the gﬁfferences: penis,
body are private | respect my body and testicles, vagina

understand which parts are | respect my body and |

private understand how to keep certain
parts private, and | can tell you
when | should and should not
talk about these

Year 2 | can correctly name the main | can recognise the physical | can talk about various
parts of the body that make differences between boys ways that boys and girls are
boys and girls different and | and girls, use the correct different, both physically
know these are parts we keep | names for parts of the body (using the correct terms) and
private (penis, testicles, vagina) and in personality and behaviour;
| can tell you something that | appreciate that some parts of | can talk abo'ut the physical
either like or dislike about being my body are private differences with respect and
a boy/girl | can tell you what | like/don’t understand hon to_ protect my

like about being a boy/girl own and others’ privacy
| can explain how | feel about
being a boy/girl and talk about
what | like and dislike about it

Year 3 | can tell you some of the ways | | can identify how boys’ and | can describe fully the changes
that boys’ and girls’ bodies girls’ bodies change on the that take place inside boys’ and
change on the inside as they inside during the growing up girls’ bodies during the growing
grow up, and | know these process and can tell you why up process and can explain
changes are connected to these changes are necessary accurately how each of the
making babies so that their bodies can make changes helps to prepare their
| can tell you something | like babies when they grow up bodies for making babies when
and something that worries me | | recognise how | feel about they grow up
about the idea of growing up these changes happening to | can express how | feel about

me and know how to cope with | these changes happening

these feelings to me and can weigh up the
positives and the negatives,
and | understand how to
manage these feelings

Year 4 | can describe something | am | | can identify what | am looking | | can explain the changes | am
looking forward to when [ am in | forward to when [ amin Year 5 | looking forward to when | am in
Year 5 | can reflect on the changes | Year 5, and | cgn_identify which
| can tell you something that | would like to make when | am in changes are within my control
think | can change for myself Year 5 and can describe how to | | can consider and prioritise the
when | am in Year 5 go about this changes | would like to make

in Year 5 and can plan the
approaches | will use to tackle
these changes

Year 5 | can identify some changes | can describe how boys’ and | can give a detailed account
that happen to girls’ and boys’ girls’ bodies change during of the changes that occur in
bodies during puberty puberty girls’ and boys’ bodies during
| know my body will change | can express how | feel about gum%(ig%;l%;ggggrtﬁ:tn%ge
during puberty and | can tell you | the changes that will happen to .
how | feel about that me during puberty take place at the same time

| can consider how these
changes will affect me and
prepare myself for the feelings |
may experience

Year 6 | can identify the main stages | can describe how a baby | can explain the process by

by which a baby develops
through conception, pregnancy
and birth

and | can tell you some words
that describe my feelings about
this

develops from conception
through the nine months of
pregnancy, and how it is born
and

| recognise how | feel when |
reflect on the development and
birth of a baby

which a baby is conceived, how
it develops through the nine
months of pregnancy, and the
stages of labour and birth

| can reflect on how this
experience might feel from the
point of view of a parent, and
express my own thoughts and
feelings about it
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Assembly (Collective Worship) to launch Puzzle: Being Me in My World

Puzzle Assembly/Collective Worship Title: Being Me in My World - Song: Choices

Stimulus (focus for reflection): Play song - ‘The clapping song’ by Shirley Ellis (quite lively) or ‘“You need hands’ by
Max Bygraves (calming and fits with the assorted pictures) with PowerPoint of pictures of assortment of hands doing
different things e.g clapping, wiping a tear, grabbing, hitting, holding a hand, tearing etc. on a slide show. Teachers can
find more if they wish...

Calm me: Use the Jigsaw Chime and ask children to listen very, very intently until they can no longer hear any chime
sound. You may need to do this twice and then encourage pupils to really look at their hands. Examine each freckle,
each line, each crease. How do you know your hands are your hands? Could you find them in a hand identity parade?

Help me think about: Today we are thinking about choices we make in our school community.

Resources: Squirty cream or shaving foam and plate. Flip chart with positive/negative chart on it. Some adult/child
volunteers and a minute timer on the interactive whiteboard.

Puzzle Assembly Plan: Put a minute timer up on the screen. Ask the pupils to turn to each other and try to name as
many things as they can that they do with their hands every day. After the minute is up, ask a pupil from each class/
year group to name a positive and a negative thing that you can do with your hands. Leader to scribe their answers.

Our hands have the power to do good or to cause harm - that’s the choice we make with them every moment of every
day. We also have the choice whether we say kind things or unkind things to people and we really need to have to
think before we speak.

Demonstrate now squirting a can of cream onto a plate. Words and actions are like this cream. Once said or done they
can never be taken back. We can’t put the cream back in the can.

Ask a couple of volunteers (adults/pupils - prepare them in advance) to come up the front. The lead practitioner now
compliments them (preferably genuinely) about something they really like about that teacher/pupil. Encourage them to
say how it made them feel when something nice was said to them. Now ask the rest of the pupils to turn to each other
(minute timer on) and say something that they really admire about each other.

(You could do the same demonstrating how to use hands kindly e.g. shake hands, tap on shoulder, hug if upset, etc.
but be careful to mention appropriate use of personal space and appropriate touch, respecting people’s feelings.)

Help me reflect (time for reflection): Invite the children and adults present to take time to reflect on, or maybe
they would like to take time to pray, “talking to their god if that is meaningful to them”: Think about something
that they can choose to do with their hands or say with their mouths that would make the people around them feel
happier today.

(You may like to show the hands PowerPoint again.)

Closing the assembly: The Jigsaw Song to be sung and then children leave the hall in a manner reflecting school
procedures and routines.
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Being Me in My World

Assembly (PowerPoint Slides) - Year 6
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'® All Music and Lyrics
. ¥ Composed by Karen Gillis

Choices

You've got to make a choice
Between what's right or wrong...
You've got to think ahead
And you've got to be strong.

Well, sometimes saying "no" - it can be hard to do,
You've got to make the right choice,
Now it's up to you.

You see the choice is yours
What are you going to do?
So will you choose what's wrong -
Or will the right thing win through?

Now all the things you choose
Determine what you'll be,
And whether you will grow and learn happily.

Repeat

wﬂ»J

Ny

e
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Jiegsamy
Weekly Celebration 1

This week we are celebrating people in our school who:

Help others to feel welcome
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Jigsowy
Weekly Celebration 2

This week we are celebrating people in our school who:

Try to make our school community a better place
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Jiegsmy
Weekly Celebration 3

This week we are celebrating people in our school who:

Think about everyone's right to learn
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Jiegsmy
Weekly Celebration 4

This week we are celebrating people in our school who:

Care about other people’s feelings
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Jigsowy
Weekly Celebration 5

This week we are celebrating people in our school who:

Work well with others
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Jiegsmy
Weekly Celebration 6

This week we are celebrating people in our school who:

Choose to follow the Learning Charter

34
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Puzzle 1

Being Me
in My World

Pieces

Being Me in My World

Puzzle Overview - Year 6

Puzzle Outcome

Help me fit together the six pieces of
learning about Being Me in My World
to create the Learning Charter

| can identify my goals for this year,
understand my fears and worries about the
future and know how to express them

| know how to use my Jigsaw Journal

| feel welcome and valued and know how to
make others feel the same

Resources

Jigsaw chime, ‘Calm Me’ script, Jigsaw Charter,
Meet and Greet Bingo sheets, Tom Daley: My
Story PowerPoint and/or book, spiral and flag
templates, Jigsaw Jem, Jigsaw Journals.

| know that there are universal rights for all
children but for many children these rights are
not met

| understand my own wants and needs and
can compare these with children in different
communities

Jigsaw chime, ‘Calm Me’ script, Jigsaw Charter,
PowerPoint slide - 5 questions, BBC Learning
Clip -13599, chocolate/sweets as prizes,
Jigsaw Journals.

| understand that my actions affect other
people locally and globally

| understand my own wants and needs and
can compare these with children in different
communities

Jigsaw chime, ‘Calm Me’ script, Jigsaw
Charter, Jigsaw Jem, strips of paper (one for
each child), Maslow triangle PowerPoint and
templates, BBC Learning clips 12465 and
10739, Jigsaw Journals.

| can make choices about my own behaviour
because | understand how rewards and
consequences feel and | understand how
these relate to my rights and responsibilities

| understand that my actions affect myself and
others; | care about other people’s feelings
and try to empathise with them

Jigsaw chime, ‘Calm Me’ script, Jigsaw Charter,
treasure box with rattly treasure and obstacles,
Jigsaw Journal, example completed Learning
Charter, Learning Charter template.

| understand how an individual's behaviour
can impact on a group

| can contribute to the group and understand
how we can function best as a whole

Jigsaw chime, ‘Calm Me’ script, Jigsaw Charter,
postcards cut into six pieces, Jigsaw Jem’s
bag, ‘Piece of machinery’ cards, ‘Choices’ -
song sheet, school Learning Charter, Jigsaw
Journals.

| understand how democracy and having a
voice benefits the school community

| understand why our school community
benefits from a Learning Charter and how
| can help others to follow it by modelling it
myself

Jigsaw chime, ‘Calm Me’ script, Jigsaw Charter,
juggling ball, Jigsaw Jem, Learning Charter,
Jigsaw Journals, certificates.
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Piece 1- My Year Ahead

Puzzle 1 Outcome Please teach me to...

identify my goals for this year, understand
my fears and worries about the future and
know how to express them

Our Learning Charter
(See example Learning

Charter)

know how to use my Jigsaw Journal
feel welcome and valued and know how to
make others feel the same

Resources Vocabulary

Meet and Greet Bingo | Goals

sheets Worries

Jigsaw chime Fears

‘Calm Me’ script Value

‘Calm’ pictures Welcome

Jigsaw Journals
Jigsaw Charter

Tom Daley: My Story
PowerPoint and/or book

Spiral and flag
templates

Jigsaw Jem

il’is wy

Puzzle 1: Being Me in My World - Year 6 - Autumn 1

Teaching and Learning

The Jigsaw Charter

Share ‘The Jigsaw Charter’ with the children to reinforce how we work
together (see The Jigsaw Approach for description).

Connect us
Meet and Greet Bingo Game.

Each child (and all the adults in the room) writes a one word answer in
each box of the bingo game sheet. Then children ask each other their
answers to the questions and when they find someone with the same
answer as themselves, they write that person’s name in that question
box on their own sheet. The first person to get a name in three boxes,
either across or down the sheet, shouts “Bingo!” and is the winner. You
could play this so that the winner is the first person to get a name in
every box.

One aim of this activity is for children to become more aware of
similarities and difference between their class mates. Connect us is
also about building social skills; therefore, encourage the children

to use appropriate phrases when they talk to each other, e.g. “Hello
Michael, would you share your answer to number two with me please...
Thank you.” When the winner has shouted out “Bingo!”, the children
come back and sit in the circle. Children keep their game sheet to stick
in their Jigsaw Journals during ‘Help me reflect’. Teacher reinforces her
belief that this will be a good year for the class and they will be able to
work together well and become a good team.

Calm me
Everyone, including adults, is sitting on chairs in a circle.

Explain to the children that at the beginning of every Jigsaw lesson we
will help our minds calm down so that we are ready to learn. Teacher to
use the ‘Calm Me’ Script.

Ask me this...

How well do | know the people in my class?

Is your mind quiet and calm enough to learn?
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Open my mind

Children will need to use their Jigsaw Journals. If this is the first time
they have done this it may be necessary to explain what these are and
how they will be used.

Show children the front cover of Tom Daley’s autobiography “Tom
Daley: My Story’. You can show them either the book itself (if you have
it) or the front cover on the PowerPoint slide.

In their Jigsaw Journals ask children to write down how they think Tom
felt when he was awarded his bronze medal at the 2012 Olympics and
to write two sentences about their own biggest achievement.

Tell me or show me

Still in the circle with PowerPoint slide of Olympic diver Tom Daley on
the screen, the teacher ensures that children know who Tom Daley is
and that he won a bronze medal (from the 10m board) at the London
Olympics 2012 at the age of 18. In the same year he got 3 A-levels.
The teacher may like to show children a YouTube clip of Tom diving.

Ask the children when they think Tom may have first set himself the
goal of winning an Olympic medal. Then show them the picture he
drew when he was 9 years old (source: ‘Tom Daley: My Story’) of
himself ready to dive at the Olympics. What are children’s reactions

of Tom having this vision when he was 9 and achieving it at the age of
187 Do they think it makes a difference to have goals to work towards?

Continue to tell the children that in the year before the Olympics

Tom’s dad died from a brain tumour. Tom’s dad had been his greatest
supporter and shared his son’s vision for the Olympic medal. In

the lead up to the Olympics, do you think his dad’s death made a
difference to Tom? Do you think he had any fears/worries as he trained
for the Olympics? You may like to show the children a YouTube clip of
Tom being awarded his medal. In talking partners, children think about
their own hopes and goals for Year 6 and discuss these with each
other. Then ask them to discuss any fears or worries that come with
these goals.

Let me learn
Children return to their tables and complete two tasks.

1) On the spiral template they write any worries they have about being
in Year 6. Then they cut around the lines of the spiral so that it
opens as a tree hanging.

2) On the flag template they write or draw their hopes and goals for
Year 6.

Help me reflect

Return to the circle. Use Jigsaw Jem as the talking object
(remembering that children have the right to pass), complete the
rounds:

- ‘In Year 6 | hope to...
-‘Aworry | have is...

Give children time to suggest how each others’ worries can be
overcome, particularly making sure they know who they can talk to in
school about these.

If time, children can record their goals, fears/worries and ways they
may overcome these fears/worries in their Jigsaw Journals.

Notes

What hopes and goals do you have for Year
6?

What worries or fears might come with these
hopes and goals?

After this Piece, the teacher strings together all the children’s hopes into one long string of bunting and displays this

either in the classroom or outside.

Either in the lesson or at an appropriate time after the lesson the children are taken outside to hang their worry spirals
on an allocated worry tree, knowing in the coming weeks they will see the weather blow/wash away some of their
worries. The teacher can use this symbolism through the ‘Calm Me’ section of the Pieces (lessons) to help children to

alleviate their worries.

© Jan Lever



Being Me in My World

Meet and Greet Bingo - Year 6 - Piece 1

My favourite animal
is...

My birthday is in the
month of...

My favourite food is...

The worst TV
programme is...

My favourite hobby
is...

Someone | admire is...

My favourite school
subject is...

The worst colour for a
school uniform would
be...

If | won an Olympic
Gold medal it would be
in...

My favourite animal
is...

My birthday is in the
month of...

My favourite food is...

The worst TV
programme is...

My favourite hobby
is...

Someone | admire is...

My favourite school
subject is...

The worst colour for a
school uniform would
be...

If | won an Olympic
Gold medal it would be
in...
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diysawe . Y-

Thei. gs “z®Charter

We take turns to speak
We use kind and positive words
We listen to each other
We have the right to pass

We only use names when giving
compliments or when being positive

We respect each other's privacy
(confidentiality)
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The i ;gs 3“5@ Charter

Class:

*

We will try our best to keep our Charter:

This is available on your Jigsaw CD as a PDF to print larger
41
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Calm Me Script - Year 6 - Piece 1

Everyone, including adults, sits in a circle. Explain to the children that at the beginning of every Jigsaw
lesson we will help our minds calm down so that we are ready to learn. Share the three ‘calm’ pictures
(tropical reef with fish, classroom, riverbank) with the children, and establish which picture makes them feel
the most calm. Encourage the children to bring to mind a special place they have where they feel especially
calm, and to let their minds build a picture of this place. Imagine how you feel when you are there and sense
those calm feelings now.

Invite the children to put both feet on the floor to sit up straight, but relaxed, and to have hands on their
tummies. They can then close their eyes or focus on the calmest picture. Gently sound the chime and

ask the children to listen to it until the sound is all gone. Then ask them to follow your instructions as you
take them through gentle breathing techniques: breathe in gently through your nose and let your breath
sink all the way into your lungs, then gently let it out again. Breathe in gently and out gently. Can you feel
your tummy rise as you breathe in and go back again as you breathe out? Repeat this a number of times,
encouraging the children to feel more calm with each out breath. Gently sound the chime again and invite
the children to listen until the sound is all gone, and then to open their eyes and use their calm mind to help
them learn.

Teacher reinforces how good it feels to be calm and quiet.

© Jan Lever
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Being Me in My World

Tom Daley, My Story - Year 6 - Piece 1
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Being Me in My World

Worry Spiral Template - Year 6 - Piece 1
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Being Me in My World

Bunting Template - Year 6 - Piece 1
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Piece 2 - Being a Global Citizen 1

Puzzle 1 Outcome Please teach me to...
Our Learning Charter | know that there are universal rights for all
(See example Learning chlldretn butt for many children these rights
Charter) are notme
understand my own wants and needs and
can compare these with children in different
communities
Resources Vocabulary
Jigsaw chime Choice
‘Calm Me’ script Ghana
‘Calm’ pictures West Africa
Jigsaw Journals Cocoa plantation
PowerPoint slide - 5 Cocoa pods
questions Machete
BBC Learning Clip :
13599: Children Rights
working on Cocoa Community
Plantation in Ghana Education
Chocolate/sweets as
prizes

i,gs wy

Puzzle 1: Being Me in My World - Year 6 - Autumn 1

Teaching and Learning

The Jigsaw Charter

Share ‘The Jigsaw Charter’ with the children to reinforce how we work
together (see The Jigsaw Approach for description).

Connect us
People Ping Pong.

Ask for ten volunteers who come to the front and stand in two lines,
five sets of partners facing each other. Ask the volunteers to think of
as many chocolate bars as they can but not to tell anybody. Just give
them one minute thinking time. Then the child at the end of one row
calls out one chocolate bar, the child opposite him calls out another,
then it ping pongs back to the second child in the first row who calls out
another, then it ping pongs across to the partner he is facing to call out
another. Ask the class to count aloud each time a different chocolate
bar is called out. Continue like this ‘ping ponging’ turns across the two
rows. Keep going until they run out of chocolate bar names. Write their
total number on the board. Ask the class if anybody can add anymore
names. What is the total number of chocolate bars the whole class can
think of?

Calm me

For this Piece, adults and children are sitting in their places as
opposed to a circle. Explain to the children that at the beginning of
every Jigsaw lesson we will help our minds calm down so that we are
ready to learn. Teacher to use the ‘Calm Me’ Script.

Ask me this...

Is your mind quiet and calm enough to learn?
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Open my mind

Sitting in their places and working individually, in their Jigsaw Journals,
children draw a rectangle and divide it into 10 equal boxes, 2 columns
of 5 (each section is big enough to write the answer to one of the
questions below.)

Children answer the following questions (featured on PowerPoint slide):

1. What is your favourite subject at school?
2. Write 3 words to describe how you feel about coming to this school.

3. Write 3 words to describe how you feel about going to secondary
school.

4. What is your ambition for when you leave school?
5. What is your favourite chocolate bar?

Children leave the 5 boxes in right hand column free for later in the
lesson.

Debrief their answers to the first 4 questions, thanking them for their
contributions but making no comments.

Tell me or show me
Children will need to work in small groups, at their tables.

Debrief Question 5, children voting on the class’ favourite chocolate
bar and talking through how much chocolate bars cost, how often they
eat them and how they would feel if they were not allowed to eat them
any more after today. Ascertain how important chocolate is to us in this
class. Do we take it for granted?

Then invite the children to watch the BBC Learning Clip 13599:
Children working on Cocoa Plantation in Ghana

True/False Quiz.

Immediately after this give them a quick True/False Quiz in teams
(small groups). Award one point for each correct answer. Ensure you
have a packets of chocolate/sweets as a prize and show the children
before asking the questions.

1. Most children in Ghana go to school regularly. (False)
2. Ghanais in East Africa. (False)

3. There are about 600,000 family farms in Ghana. (True)
4

. All the coca farm managers/owners treat the children workers
badly. (False)

Working on a Cocoa Plantation is easy work for children. (False)

o o

Most children in Ghana do not go to secondary school. (True)

7. Children of any age are legally allowed to work on Cocoa
Plantations in Ghana. (False)

8. Most children working on the Cocoa Plantations are miserable and
unhappy about it. (False)

Which group had most points?
Do they want to accept the prize?

Briefly facilitate a class discussion about the film clip and their
responses to it so far.

What is your favourite chocolate bar?
How much does it cost?

How would you feel if you were not allowed
to eat anymore chocolate after today?

Do you know how chocolate is made and
what it is made from?
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Let me learn

Then, working individually, ask children to complete the other 5 boxes
in their Jigsaw Journals, this time answering the same 5 questions (as
in Open my mind) but as if they were Patrick, the boy in the film clip
(questions on PowerPoint slide).

What do they notice when they compare their own answers to
Patrick’s? Similarities/differences in what? (Attitudes to school?
attitudes and experience of chocolate?)

Goldfish Bowl.

Organise the children into a ‘Goldfish Bowl’ (i.e. two circles of partners,
partners facing each other to make an inner circle looking outwards
and an outer circle looking inwards).

Children in inner circle are the ‘AGREE’ children and in the outer circle
are the ‘DISAGREE’ children (regardless of their own actual point of
view).

Give the class the following statement:

Children should not be allowed to work on the cocoa plantations in
Ghana.

AGREE children have two minutes to persuade the DISAGREE
children that the statement is correct, giving reasons. DISAGREE
children have to stay quiet and listen.

Then reverse this so that the DISAGREE children have two minutes
to persuade their partners the statement is incorrect and give their
reasons.

You can then ask the inner circle to move several places to their
left and repeat the process so that children get to hear a range of
arguments both for and against the statement.

Snowball (join together) two or three sets of partners to make small
groups and ask each group to share their arguments for and against
the statement and to decide on their top/most persuasive reason for
each. They must reach consensus. A spokesperson for each group
shares their top reasons.

Record these on the board.

Help me reflect

In their Jigsaw Journals, children record the most powerful/persuasive
reason they have for agreeing/disagreeing with the statement, this time
being clear that this is from their own point of view.

In the Reflection Puzzle Piece, they write two sentences on ‘How | feel
about chocolate now’.

Notes
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Calm Me Script - Year 6 - Piece 2

Everyone, including adults, sits in a circle. Explain to the children that at the beginning of every Jigsaw
lesson we will help our minds calm down so that we are ready to learn. Share the three ‘calm’ pictures
(tropical reef with fish, classroom, riverbank) with the children, and establish which picture makes them feel
the most calm. Encourage the children to bring to mind a special place they have where they feel especially
calm, and to let their minds build a picture of this place. Imagine how you feel when you are there and sense
those calm feelings now.

Invite the children to put both feet on the floor to sit up straight, but relaxed, and to have hands on their
tummies. They can then close their eyes or focus on the calmest picture. Gently sound the chime and

ask the children to listen to it until the sound is all gone. Then ask them to follow your instructions as you
take them through gentle breathing techniques: breathe in gently through your nose and let your breath
sink all the way into your lungs, then gently let it out again. Breathe in gently and out gently. Can you feel
your tummy rise as you breathe in and go back again as you breathe out? Repeat this a number of times,
encouraging the children to feel more calm with each out breath. Gently sound the chime again and invite
the children to listen until the sound is all gone, and then to open their eyes and use their calm mind to help
them learn.

Teacher reinforces how good it feels to be calm and quiet.

© Jan Lever
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Being Me in My World

Open My Mind Questions - PowerPoint Slide - Year 6 - Piece 2

. What is your favourite subject at school?

. Write three words to describe how you feel about
coming to this school.

. Write three words to describe how you feel about
going to secondary school.

. What is your ambition for when you leave school?

. What is your favourite chocolate bar?

52
© Jan Lever




Piece 3 - Being a Global Citizen 2

Puzzle 1 Outcome Please teach me to...

Our Learning Charter | understand that my actions affect other

(See example Learning people locally and globally

Charter) understand my own wants and needs and
able to compare these with children in
different communities

Resources Vocabulary
Jigsaw Jem Wants
Jigsaw chime Needs

‘Calm Me’ script Maslow
‘Calm’ pictures Empathy
Strips of paper (one for | Comparison
each child) Opportunities
Maslow triangle Education

PowerPoint and
templates

Jigsaw Journals

BBC Learning Clips
12465 and 10739

i,gs wy

Puzzle 1: Being Me in My World - Year 6 - Autumn 1

Teaching and Learning

The Jigsaw Charter

Share ‘The Jigsaw Charter’ with the children to reinforce how we work
together (see The Jigsaw Approach for description).

Connect us
Off to Market.

Sitting in a circle the teacher starts the game by holding Jigsaw Jem
and saying:

“Jigsaw Jem went to market and bought...” Teacher fills in the blank
with an item like a bunch of bananas, then passes Jigsaw Jem to the
child on her left. That child says, “Jigsaw Jem went to market and
bought a bunch of bananas and...”, filling in the blank with another.

Continue to do this with each child encouraging them to consciously
try to remember what the previous items were by associating it with the
person who said it. If someone can’t remember pass Jigsaw Jem onto
the next child.

Calm me
Everyone, including adults, is sitting on chairs in a circle.

Explain to the children that at the beginning of every Jigsaw lesson we
will help our minds calm down so that we are ready to learn. Teacher to

use the ‘Calm Me’ Script.

Ask me this...

Is your mind quiet and calm enough to learn?
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Open my mind
Winning the lottery.

Give each child a strip of paper and tell them you will give them one
minute to write down all things they would buy if they won the lottery.

Stop the children after one minute and, using Jigsaw Jem as the
talking object, children take it in turns to read out one item from their
‘wants’ list.

Keep going until they have read out enough for the teacher to make
the point that we often have a lot of wants, e.g. birthday present or
Christmas present lists.

Then ask the children to go through their list and cross out all the
things they don’t really ‘need’. What are they left with? Use Jigsaw
Jem again enabling children to read out the needs left on their lists.
Reinforce the learning point that there is a difference between what we
want and what we need. Raise the question: what do we need in order
to learn?

Tell me or show me
Maslow’s triangle.

Now that children understand the difference between wants and

needs, use the PowerPoint slide of Maslow’s hierarchy of human need
to teach the children Maslow’s theory. Ask the children to identify which
of the human needs must be met in order for learning to happen. Give
each child a copy of Maslow’s triangle and, when they’ve stuck these
into their Jigsaw Journals, ask them to:

1) Highlight the needs that they think are met for them. Around the
triangle, write notes on how and when these are met.

2) In a different colour, underline the needs that are not yet met for
them.

Then, in talking partners and if they choose to, children discuss how
they think their unmet needs might be affecting their ability to learn. In
these pairs, can they think of ways to support each other in meeting
some of these needs?

Teacher facilitates a class discussion on whether it is ever possible
to have all of the needs in Maslow’s triangle met. Which ones do the
children think are essential to enable them to learn?

Let me learn
Wan and Jamie’s stories.

Children continue to work in pairs. Each pair has a large copy of
Maslow’s triangle. Children watch BBC Learning Clip 12465: The effect
of economic migration on children in China. Then, each pair highlights
on their Maslow'’s triangle, which of the needs are not met for Wan.
They write notes around the triangle showing their understanding of
how these unmet needs might affect Wan, his life and his ability to
learn. Receive some feedback from the class, children sharing their
ideas.

Next, watch BBC Learning Clip 10739: A homeless child’s story -
Jamie. Then on another Maslow’s triangle children repeat the exercise
they did for Wan, highlighting the unmet needs. In their pairs, they
compare Wan’s life to Jamie’s and reach a conclusion about which boy
would have found it most difficult to do well at school.

Help me reflect

Individually, children go back to their Jigsaw Journals and compare
their own Maslow’s triangle with Wan’s and Jamie’s. Ask them to write
three ways in which they have more opportunity to learn/more needs
met than either Wan or Jamie. In the Jigsaw Reflection Puzzle Piece,
children write two or three sentences that they would like to say to
either Wan or Jamie.

Notes

© Jan Lever

How do you feel about some of your needs
being met and some of them not yet being
met?

Do you have a choice in how you respond to
this?

What would you say to Wan if he came to
visit our class tomorrow?

What do you think Jamie’s biggest obstacle
to learning was?

Can you empathise with Wan and Jamie?

Can you identify opportunities that you have
that they don’t have?



Calm Me Script - Year 6 - Piece 3

Everyone, including adults, sits in a circle. Explain to the children that at the beginning of every Jigsaw
lesson we will help our minds calm down so that we are ready to learn. Share the three ‘calm’ pictures
(starry sky, calm lake, school playground) with the children, and establish which picture makes them feel

the most calm. Encourage the children to bring to mind a special place they have where they feel especially
calm, and to let their minds build a picture of this place. Imagine how you feel when you are there and sense
those calm feelings now.

Invite the children to put both feet on the floor to sit up straight, but relaxed, and to have hands on their
tummies. They can then close their eyes or focus on the calmest picture. Gently sound the chime and

ask the children to listen to it until the sound is all gone. Then ask them to follow your instructions as you
take them through gentle breathing techniques: breathe in gently through your nose and let your breath
sink all the way into your lungs, then gently let it out again. Breathe in gently and out gently. Can you feel
your tummy rise as you breathe in and go back again as you breathe out? Repeat this a number of times,
encouraging the children to feel more calm with each out breath. Gently sound the chime again and invite
the children to listen until the sound is all gone, and then to open their eyes and use their calm mind to help
them learn.

Teacher reinforces how good it feels to be calm and quiet.

The chime is used to help children let go of whatever they are currently doing or thinking about and to bring
their attention to the focussed point of the sound of the chime. This aims to help them gain awareness

of being in control of where and how they focus their minds and attention, ultimately leading to more
concentration and learning.

Therefore, you may like to help them develop this skill further by striking the chime at intervals through the
day, maybe 2 or 3 times, and requesting that they stop and listen until they can no longer hear the sound.
In time they will learn to connect the deep breathing techniques with the sound for a double calming and
focussing effect.

These techniques are very useful for children learning to manage their emotions too, but they do need to
be practised in a neutral and even-keeled atmosphere for a while first before translating them into those
scenarios and uses.

© Jan Lever



Being Me in My World

Maslow’s triangle - PowerPoint Slide - Year 6 - Piece 2
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Puzzle 1 Outcome
Our Learning Charter
(See example Learning

il’is wy

Please teach me to...

make choices about my own behaviour
because | understand how rewards and
consequences feel and | understand how

Puzzle 1: Being Me in My World - Year 6 - Autumn 1

Piece 4 - The Learning Charter

Charter) theses relate to my rights and responsibilities
understand that my actions affect myself and
others; | care about other people’s feelings
and try to empathise with them

Resources Vocabulary
Treasure box with rattly | Choices
treasure and obstacles Behaviour
Jigsaw chime Rights
‘Calm Me’ script Responsibilities
‘Calm’ pictures Rewards
Jigsaw Journal Consequences
Sample Learning :
Charter Empa.thlse
Jigsaw Pieces template Learning Charter
Obstacles

Teaching and Learning Ask me this...

The Jigsaw Charter

Share ‘The Jigsaw Charter’ with the children to reinforce how we work
together (see The Jigsaw Approach for description).

Connect us
Play the ‘Treasure Keeper'.

One child sits on a chair blindfolded. Rattly treasure: keys/bag of coins
is in a treasure box under the treasure keeper’s chair. Teacher chooses
one child at a time to creep around obstacles in order to steal the
rattly treasure. If the treasure keeper hears a noise he/she claps his
hands and points in the direction of the noise. If he points at the child
trying to steal the treasure that child must stand still like a statue for
the rest of the game. Two or three children can try to steal the treasure
simultaneously. Play the game several times with different treasure
keepers. De-brief explaining to the children that the consequence

of moving quietly was gaining the treasure, but the consequence of
making a noise was being frozen like a statue. Ask the children what
they understand the word ‘consequences’ to mean. Give the children
the analogy that the rattly treasure represents something they want to
learn. The obstacles represent people, things or behaviours which get
in the way them learning.

What do you think the word ‘consquences
means?

Calm me
Everyone, including adults, is sitting on chairs in a circle.

Explain to the children that at the beginning of every Jigsaw lesson we
will help our minds calm down so that we are ready to learn. Teacher to
use the ‘Calm Me’ Script.

Does your mind feel calm and ready to
learn?

Open my mind

Working individually in their Jigsaw Journals, children create a spider
diagram with their treasure in the centre (for their treasure they write a
learning goal for this year. They may like to look back to Piece 1 where
they considered their hopes and fears for Year 6). Then radiating

from the treasure children write their own perceived obstacles to
learning. Radiating from each of those obstacles they write a solution
to overcoming it. Radiating from each of these solutions they then
write a reward they would like to receive when they have achieved that
learning and overcome that obstacle.
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Tell me or show me

The teacher uses the PowerPoint slide of an example Learning Charter
and gives the children an overview of how it works, i.e. we have rights
and responsibilities which create a learning environment in which
everyone can learn well. When people take their responsibilities
seriously, they gain rewards. When they do not do this, there are
consequences. Explain that the children need to think through what
they would like their school Learning Charter to look like. Using

the questions in the ‘Ask me this’ column the teacher facilitates a
discussion about the Learning Charter.

Let me learn

In small groups, children are given a blank Learning Charter template
and are asked to reach a consensus on what should be on it. They fill
in the rights, responsibilities, rewards and consequences that would be
most meaningful to them on the new school Learning Charter. Children
return to the circle bringing their completed Learning Charters and sit
in their groups. After sharing each group’s ideas the teacher enables
the class to agree on one Learning Charter and completes a template
for this. Explain to the children that this draft Learning Charter will

be taken to the school council as our class’ contribution to the whole
school Learning Charter.

You may like to close the circle with one of the children’s favourite
circle games, e.g. Mexican wave, Rainforest.

Help me reflect

Back in their seats, in the Reflection Puzzle Piece of their Jigsaw
Journals, children answer the question: How do | hope our school
Learning Charter will help me achieve my learning goals?

Which are the six most important rights you
would like us to all share at our school?

Which responsibilities go with those rights?

Which rewards would be most motivating for
you?

Which consequences would you least want
to deal with?

Notes
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Calm Me Script - Year 6 - Piece 4

Everyone, including adults, sits in a circle. Explain to the children that at the beginning of every Jigsaw
lesson we will help our minds calm down so that we are ready to learn. Share the three ‘calm’ pictures
(starry sky, calm lake, school playground) with the children, and establish which picture makes them feel

the most calm. Encourage the children to bring to mind a special place they have where they feel especially
calm, and to let their minds build a picture of this place. Imagine how you feel when you are there and sense
those calm feelings now.

Invite the children to put both feet on the floor to sit up straight, but relaxed, and to have hands on their
tummies. They can then close their eyes or focus on the calmest picture. Gently sound the chime and

ask the children to listen to it until the sound is all gone. Then ask them to follow your instructions as you
take them through gentle breathing techniques: breathe in gently through your nose and let your breath
sink all the way into your lungs, then gently let it out again. Breathe in gently and out gently. Can you feel
your tummy rise as you breathe in and go back again as you breathe out? Repeat this a number of times,
encouraging the children to feel more calm with each out breath. Gently sound the chime again and invite
the children to listen until the sound is all gone, and then to open their eyes and use their calm mind to help
them learn.

Teacher reinforces how good it feels to be calm and quiet.

The chime is used to help children let go of whatever they are currently doing or thinking about and to bring
their attention to the focussed point of the sound of the chime. This aims to help them gain awareness

of being in control of where and how they focus their minds and attention, ultimately leading to more
concentration and learning.

Therefore, you may like to help them develop this skill further by striking the chime at intervals through the
day, maybe 2 or 3 times, and requesting that they stop and listen until they can no longer hear the sound.
In time they will learn to connect the deep breathing techniques with the sound for a double calming and
focussing effect.

These techniques are very useful for children learning to manage their emotions too, but they do need to
be practised in a neutral and even-keeled atmosphere for a while first before translating them into those
scenarios and uses.
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Being Me in My World

Jigsaw Pieces Template - Year 6 - Piece 4
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Puzzle 1 Outcome Please teach me to...

understand how an individual’s behaviour
can impact on a group

Our Learning Charter
(See example Learning

Charter) contribute to the group and understand how
we can function best as a whole
Resources Vocabulary
Postcards cut into six Rights

pieces Responsibilities

Jigsaw Jem’s bag

Rewards
Piece of machinery Consequences
cards .
Cooperation

Jigsaw chime

‘Calm Me’ script Collaboration

Jigsaw Song sheet:
‘Choices’

Sample Learning
Charter

Materials for Learning
Charter activity

Jigsaw Journals

il’is wy

Puzzle 1: Being Me in My World - Year 6 - Autumn 1

Piece 5 - Our Learning Charter

Teaching and Learning

The Jigsaw Charter

Share ‘The Jigsaw Charter’ with the children to reinforce how we work
together (see The Jigsaw Approach for description).

Connect us

Using postcards that already been cut into six pieces, give each child

a piece of a postcard and ask them to find the other five people who
have the other five pieces needed to put the postcard together again.
When they are in these groups collect in the postcard pieces and invite
one person from each group to take a ‘piece of machinery’ card from
Jigsaw Jem’s bag. Without telling the other groups which card they
have, each group finds a way to make their six bodies into the piece

of machinery on their card, ideally showing the moving parts, e.g. the
wheels on a car, a spinning drum of a washing machine. One at a time,
the groups show their piece of machinery and the rest guess what it is.
When they have all had a turn the teacher makes the point that each
person was an essential part of the whole piece of machinery, just as
each person can be an essential part of the whole class. The class can
function best as a whole.

Calm me

Everyone, including adults, is sitting on chairs in a circle. Explain to
the children that at the beginning of every Jigsaw lesson we will help
our minds calm down so that we are ready to learn. Teacher to use the
‘Calm Me’ Script.

Open my mind
Sing the Jigsaw Song ‘Choices.’

Ask me this...

Do you understand what a consequence is?

Do you understand that all actions have a
consequence?

Do you understand that all choices have a
consequence?

Can you recognise when your mind is open,
quiet and ready to learn?
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Tell me or show me

Prior to this Piece, the School Council will have been helped to bring Do you understand the school Learning
together ideas about rewards and consequences from each class; with | Charter?

Senior Leaders, the School Council will have devised the Learning Can you see how the contributions of our
Charter for the school. (See example Learning Charter at beginning of class have been used in the Learning
this Puzzle.) The teacher explains the Learning Charter to the class. Charter?

They identify how their ideas from previous Pieces are reflected in it ’

and teacher helps them to understand how this Charter will work for

the school and particularly for their class. Ensure children see the

rewards and consequences as helping them all to learn and explain

that this Charter will start from a particular time and date, e.g. next

Monday after a launch assembly.

Let me learn

The teacher and the class decide on how to make a Learning Charter | How will you select which activity you apply
display for their class. Think about the display space and collectively yourself to?

decide how to make the Learning Charter meaningful for our class. How will you decide who to work with?
Children move away from the circle to work in groups to:

e Create a PowerPoint presentation to launch the Learning Charter in
assembly

e Design a leaflet for parents/carers to explain the new Learning
Charter

e Design a simple leaflet explaining the Learning Charter to new
children coming into the school later in the year

e Make a classroom display illustrating the Learning Charter
e Design rewards, e.g. stickers, certificates, postcards for home
e Write the lyrics for a school song or anthem

e Write a mission statement for the school website which reflects the
Learning Charter

e Design a page for the school website reflecting the Learning
Charter

e Design a reward T-Shirt

The children can be offered a range of media to work in, e.g. drawing,
painting, photography, IT, collage, drama (which they photograph or
film), etc. By the end of Piece 6 each class should have their illustrated
Learning Charter displayed in their classrooms.

Help me reflect

In their Jigsaw Journals, children stick in a picture/photo of the design
work they have started and explain either:

e the part they contributed to the group and how this felt for them, or
e why they have chosen the design/lyrics that they have.

In the Reflection Puzzle Piece, children answer the question: What do |
hope the Learning Charter will do to help our learning?

Notes

Pieces 5 and 6 of this Puzzle are designed to help each class take personal ownership of the whole school Learning
Charter. Teachers have the flexibility to do this in ways appropriate to their own classes. The aim is for the Learning
Charter to bring a consistent positive behaviour system to the whole school. However, year groups and classes can
personalise it and make it meaningful and motivational to them by:

» Making a Learning Charter display for their own classroom, illustrated by the children.
- Possibly designing their own stickers, certificates, target charts, etc.
It is strongly advised that the Learning Charter is launched in a whole school assembly and implemented from then on.

It is also essential that parents/carers are fully informed about the Learning Charter and its aims, and are invited
to reinforce this at home. It may be possible to invite parents/carers to the launch assembly and/or to publicise the
Learning Charter through the school website by sending home information (e.g. a leaflet designed by the children).

Schools may want to acquire professionally designed and produced Learning Charter posters, reward stickers, praise
pads, certificates, etc. to reinforce the importance of this work throughout the school. These could then be tailor-made
for the school using school colours, logo, etc. For more information go to www.jigsawpshe.com.
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Being Me in My World

Piece of Machinery Cards - Year 6 - Piece 5

racing car

mobile phone

washing machine aeroplane
clock tractor
skateboard bicycle
computer scooter
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Calm Me Script - Year 6 - Piece 5

Everyone, including adults, sits in a circle. Explain to the children that at the beginning of every Jigsaw
lesson we will help our minds calm down so that we are ready to learn. Share the three ‘calm’ pictures
(starry sky, calm lake, school playground) with the children, and establish which picture makes them feel

the most calm. Encourage the children to bring to mind a special place they have where they feel especially
calm, and to let their minds build a picture of this place. Imagine how you feel when you are there and sense
those calm feelings now.

Invite the children to put both feet on the floor to sit up straight, but relaxed, and to have hands on their
tummies. They can then close their eyes or focus on the calmest picture. Gently sound the chime and

ask the children to listen to it until the sound is all gone. Then ask them to follow your instructions as you
take them through gentle breathing techniques: breathe in gently through your nose and let your breath
sink all the way into your lungs, then gently let it out again. Breathe in gently and out gently. Can you feel
your tummy rise as you breathe in and go back again as you breathe out? Repeat this a number of times,
encouraging the children to feel more calm with each out breath. Gently sound the chime again and invite
the children to listen until the sound is all gone, and then to open their eyes and use their calm mind to help
them learn.

Teacher reinforces how good it feels to be calm and quiet.

The chime is used to help children let go of whatever they are currently doing or thinking about and to bring
their attention to the focussed point of the sound of the chime. This aims to help them gain awareness

of being in control of where and how they focus their minds and attention, ultimately leading to more
concentration and learning.

Therefore, you may like to help them develop this skill further by striking the chime at intervals through the
day, maybe 2 or 3 times, and requesting that they stop and listen until they can no longer hear the sound.
In time they will learn to connect the deep breathing techniques with the sound for a double calming and
focussing effect.

These techniques are very useful for children learning to manage their emotions too, but they do need to
be practised in a neutral and even-keeled atmosphere for a while first before translating them into those
scenarios and uses.
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Puzzle 1 Outcome
Our Learning Charter
(See example Learning

il’is wy

Please teach me to...

understand how democracy and having a
voice benefits the school community

Jigsaw chime
‘Calm Me’ script
Jigsaw Jem
Learning Charter

Materials for Learning
Charter activity

Jigsaw Journals

Charter) understand why our school community
benefits from a Learning Charter and how
| can help others to follow it by modelling it
myself

Resources Vocabulary
Juggling ball Learning Charter

Collaboration
Participation
Motivation
Rights
Responsibilities
Rewards
Consequences

Democracy
Decision
Proud

Puzzle 1: Being Me in My World - Year 6 - Autumn 1

Piece 6 - Owning our Learning Charter

Teaching and Learning

The Jigsaw Charter

Share ‘The Jigsaw Charter’ with the children to reinforce how we work
together (see The Jigsaw Approach for description).

Connect us
Juggling ball challenge.

Children stand in the circle. Teacher throws the ball across the circle
to a child and as she does this, calls the child’s name, makes eye
contact and helps him know that the ball is coming towards him. He
catches the ball and gently throws it across the circle to another child,
calling that child’s name, making eye contact, etc. to help that child

to catch it. Continue this process until everyone has had one go and
the ball is returned to the teacher. (It may be necessary to play this
game in two small groups rather than the whole class initially.) Repeat
the game several times using exactly the same sequence so that the
children are clear about who is throwing the ball to them and who they
are throwing the ball to. Emphasise that this is a game of cooperation
and ask them how they can help each other to complete the game
successfully without dropping the ball. Play the game again but now
time how long it takes for the ball to travel from the teacher and back
to the teacher’s hands. Then set the children the challenge to play the
game again, i.e. the ball must touch each person’s hands in exactly the
same sequence but this time they must achieve it in a quicker time than
before. (You may challenge them to slice at least five seconds off their
original time.) Allow children to make suggestions of how this could be
achieved, e.g. standing closer together, standing in the sequence in
which the ball travels. Try out each idea until the goal is reached. Then
slice another few seconds off of the goal time and try again. (Usually a
group can achieve half their original time.) After the game reinforce the
importance of sharing your ideas, listening to each other’s ideas, being
willing to try new ways, working together towards the same goal...

Calm me
Everyone, including adults is sitting on chairs in a circle.

Explain to the children that at the beginning of every Jigsaw lesson we
will help our minds calm down so that we are ready to learn. Teacher to
use the ‘Calm Me’ Script.

Ask me this...

Is the juggling ball challenge an example of
participation or democracy?

Do you feel your voice is heard in our class?

Is your mind calm and quiet and ready to
learn?
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Open my mind

Sitting in the circle and using Jigsaw Jem as the talking object,
complete a ‘round’: ‘The challenge | am most proud of achieving is...’

Tell me or show me

Children sit at tables in the same groups they worked in during the last
Piece. Recapping on the Learning Charter from the last Piece, ensure
that the children understand that the Charter is a way of supporting
them with their learning.

Let me learn

In the same groups as before, children have time to complete the
Learning Charter work they started in the previous Piece:

» Create a PowerPoint presentation to launch the Learning Charter in
assembly

» Design a leaflet for parents/carers to explain the new Learning
Charter

» Design a simple leaflet explaining the Learning Charter to new
children coming into the school later in the year

* Make a classroom display illustrating the Learning Charter
« Design rewards, e.g. stickers, certificates, postcards for home
» Write the lyrics for a school song or anthem

« Write a mission statement for the school website which reflects the
Learning Charter

» Design a page for the school website reflecting the Learning
Charter

» Design a reward T-Shirt

Children return to the circle bringing the work they have completed.
Facilitate a ‘show and tell’ so that children can share their work with
each other (if they choose to) and the others can offer feedback and
praise.

Close the circle using Jigsaw Jem as the talking object, with a round:
‘One thing | have enjoyed about working on this Puzzle (Unit of work)
is ...

Help me reflect

Children return to their own seats with their Jigsaw Journals, stick in a
picture/photo of their completed piece of work and, next to it, comment
on how working in a group on this either helped or frustrated them.
What could they do next time to make a group situation more effective?
Children look back in their Journals to Piece 1 and the personal goals
they set themselves then.

In the Reflection Puzzle Piece, children review these personal learning
goals, comment on progress towards them and add any new ones.

What have you enjoyed most about working
on ‘Being Me in My World’?

Can you suggest any ways that | could have
made it easier for you to learn in this Puzzle?

How has working in a group supported you
to learn?

How has working in a group developed you
as a person?

Are your social skills better now than they
were at the beginning of this Puzzle?
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Notes

Collate children’s work and display the Learning Charter in a prominent place within the classroom. This is now the
backbone of the school’s positive behaviour policy.

Pieces 5 and 6 of this Puzzle are designed to help each class take personal ownership of the whole school Learning
Charter. Teachers have the flexibility to do this in ways appropriate to their own classes. The aim is for the Learning
Charter to bring a consistent positive behaviour system to the whole school. However, year groups and classes can
personalise it and make it meaningful and motivational to them by:

- Making a Learning Charter display for their own classroom, illustrated by the children.
- Possibly designing their own stickers, certificates, target charts, etc.
It is strongly advised that the Learning Charter is launched in a whole school assembly and implemented from then on.

It is also essential that parents/carers are fully informed about the Learning Charter and its aims, and are invited
to reinforce this at home. It may be possible to invite parents/carers to the launch assembly and/or to publicise the
Learning Charter through the school website by sending home information (e.g. a leaflet designed by the children).

Schools may want to acquire professionally designed and produced Learning Charter posters, reward stickers, praise
pads, certificates, etc. to reinforce the importance of this work throughout the school. These could then be tailor-made
for the school using school colours, logo, etc. For more information go to www.jigsawpshe.com.

Certificates

Each Puzzle has its own certificate for the teacher to complete for each child. This is an opportunity for the teacher to
give the child feedback on his/her learning and progress. The certificates can be presented to the children and then
stuck into their Jigsaw Journals. They could then reflect on their own learning, their progress, and how it felt to receive
the certificate.

Assessment
Subsequent Puzzles will afford opportunities for assessment.
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Calm Me Script - Year 6 - Piece 6

Everyone, including adults, sits in a circle. Explain to the children that at the beginning of every Jigsaw
lesson we will help our minds calm down so that we are ready to learn. Share the three ‘calm’ pictures
(starry sky, calm lake, school playground) with the children, and establish which picture makes them feel

the most calm. Encourage the children to bring to mind a special place they have where they feel especially
calm, and to let their minds build a picture of this place. Imagine how you feel when you are there and sense
those calm feelings now.

Invite the children to put both feet on the floor to sit up straight, but relaxed, and to have hands on their
tummies. They can then close their eyes or focus on the calmest picture. Gently sound the chime and

ask the children to listen to it until the sound is all gone. Then ask them to follow your instructions as you
take them through gentle breathing techniques: breathe in gently through your nose and let your breath
sink all the way into your lungs, then gently let it out again. Breathe in gently and out gently. Can you feel
your tummy rise as you breathe in and go back again as you breathe out? Repeat this a number of times,
encouraging the children to feel more calm with each out breath. Gently sound the chime again and invite
the children to listen until the sound is all gone, and then to open their eyes and use their calm mind to help
them learn.

Teacher reinforces how good it feels to be calm and quiet.

The chime is used to help children let go of whatever they are currently doing or thinking about and to bring
their attention to the focussed point of the sound of the chime. This aims to help them gain awareness

of being in control of where and how they focus their minds and attention, ultimately leading to more
concentration and learning.

Therefore, you may like to help them develop this skill further by striking the chime at intervals through the
day, maybe 2 or 3 times, and requesting that they stop and listen until they can no longer hear the sound.
In time they will learn to connect the deep breathing techniques with the sound for a double calming and
focussing effect.

These techniques are very useful for children learning to manage their emotions too, but they do need to
be practised in a neutral and even-keeled atmosphere for a while first before translating them into those
scenarios and uses.
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